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Theoretical Background and Advising Context
 In the cooperative, autonomous, and reflective (CARL)

community, the author played a role as an adviser (Adviser X)
to a lower secondary school EFL teacher (Teacher A) and his
students.

 Advising in language learning is defined as “the process of
assisting students in directing their own paths in order to
become better, more autonomous language learners”
(Mynard, 2010).

 It seems to be very difficult for Japanese secondary school
EFL teachers to promote students’ communicative
competence, internal motivation, and autonomy in language
learning.

 In this educational context, extrinsic motivation is not
necessarily an undesirable form of motivation. As Ushioda
(2011) suggests, what is crucially important is not whether
motivation is intrinsic or extrinsic, but whether it is internalized
or self-determined, or whether it is externally regulated by
others.

 Deci and Ryan (1985) propose three main intrinsic needs
involved in self-determination: competence, autonomy, and
relatedness. Teacher A was advised 1) to fulfil the students’
needs for competence and confidence, 2) to foster the
students’ metacognitive abilities for learner autonomy, and 3)
to emphasize the five key elements: positive interdependence,
individual accountability, face-to-face interaction, social skills,
and group processing (Johnson, Johnson, & Smith, 1991).



 Adviser X encouraged Teacher A to employ Dörnyei’s (2001)
motivational strategies in his classes: 1) allow learners real
choices about many aspects of the learning process as
possible; 2) hand over as much as he can of the various
leadership/teaching roles and functions to the learners; and
3) adopt the role of a facilitator.

 Taking into consideration Sinclair’s (2000) 13 aspects of
learner autonomy and Little’s (2000) suggestion that the
growth of learner independence should be supported by
learner interdependence, Adviser X emphasized the social
aspect of autonomy in EFL education and the promotion of
group dynamics in communities of learning.

 The central principle of Vygotsky’s (1978) sociocultural theory
of mind is that higher-order cognitive functions are
internalized from social interaction with more competent
others. Adviser X wanted to apply this theory to the CARL
practice and to develop the students’ language skills, internal
motivation, and autonomy through the dynamic of social
participation.

Purpose
 The purpose of this study was to examine the effect of

Adviser X’s assisting in Teacher A’s instruction in the CARL
community.

 The research question was: To what extent could Adviser X
help Teacher A to promote learner and teacher autonomy in
his CARL practice?

Method

Participants
 Teacher A, a Japanese lower secondary school EFL teacher

(male), was in charge of a class composed of 31 third-year
students (15 males and 16 females), with beginner to
post-beginner level of English.



 Teacher A was required to open his class in the 60th (2010)
Annual Conference and Workshop of all Tohoku Secondary
School English Education, under the auspices of six
Prefectural Boards of Education. Adviser X was asked to
support Teacher A by the president of the conference.

Materials and procedure
 Teacher A’s teaching material was “Lesson 5 Stevie Wonder:

The Power of Music” in an authorized school textbook TOTAL
ENGLISH 3 (Gakko Tosho).

 The students were expected to consider and discuss their
way of living through the lesson on Stevie Wonder. As for
English usage, they had to master a relative pronoun who in
various communication activities, such as “Introducing Other
People” and “Interviewing Each Other”.

 In order to teach the students learning strategies for learner
autonomy, Teacher A was advised to employ the Cognitive
Academic Language Learning Approach (CALLA) by
O’Malley & Chamot (1990) in his CARL instruction for a few
months.

 As a resource book for learning strategies instruction,
Teacher A used The Learning Strategies Handbook (Chamot,
Barnhardt, El-Dinary, & Robbins, 1999, Longman).

 Combining content, language, and strategies, Teacher A’s
open class had the following phases of CALLA: Preparation,
Presentation, Practice, Evaluation, and Expansion.

 Following the directions on the handouts, each group made
an English questionnaire, interviewed some teachers on the
floor, and reported the results of their interview on the stage.

 In this study, Teacher A’s reflections, the students’ reflections,
and Adviser X’s observations and reflections were analyzed
and discussed synthetically.



<Teacher A’s open class at the conference>

Group Interview Project
[1] Theme or Content Topic:

Introducing EFL teachers in the Tohoku region
[2] Class:

English 3-3 (required) 32 students (16males and 16 females)

[3] Objectives
(1) Language Objectives
a) Language awareness: Activating their prior knowledge, the

students can be aware of the social and linguistic
conventions for interviewing and introducing other people.
They can know the way to ask different sorts of
grammatically correct questions, including WH- and Yes/No
questions, and to avoid impolite questions.

b) Language use: Making use of integrated language skills,
the students are able to interview and introduce other people.
They can use a relative pronoun who in summarizing their
interview.

(2) Content Objectives
a) Knowledge: The students are able to acquire their
knowledge about interviewing and introducing other people in
authentic and instructional contexts.

b) Processes/skills: The students can set their goals for the
task, discuss how to cooperate with one another, activate
various learning strategies, interview other people in English,
organize their information, and report their interview in
effective presentations.

(3) Learning Strategies Objectives
a) Metacognitive awareness: The students can be aware of
their mental processes involved in their task. They are able to
understand various aspects of group work for introducing
other people through planning, practicing, monitoring, and
evaluating.

b) Strategies to learn/practice: The major learning strategy
that can help the students to complete their task successfully
is cooperation. Moreover, they can use many other learning
strategies, such as ask questions to clarify, take notes,



summarize, use imagery inference, monitor, reflect, evaluate,
activate background knowledge, and use resources.

[4] Teaching Procedure
(1) Preparation: To develop the students’ metacognitive

awareness of this type of task, the teacher lets them recall
their prior experiences. This time, the teacher plans a new
task for more authentic, cooperative activities. The teacher
should find out what the students already know about this
topic, what gaps in prior knowledge need to be addressed,
how they have been taught to approach this sort of task, and
what learning strategies they already know for the task. They
think aloud about the strategies and discuss how to apply
them to their new task.

(2) Presentation: This type of activity is interactive, cooperative,
and communicative in an authentic situation. In order to help
the students to understand the topic and learning strategies,
the teacher tells them the outline and meaning of the task,
and the three sorts of objectives mentioned above.

a) Outline and meaning of the task: This is a cooperative
learning project to develop communicative competence and
learner autonomy in language learning. The students
interview some teachers in the Tohoku region, using a
questionnaire that they made in English. After interviewing,
they have to report their interview. They reflect on their
activities and evaluate themselves.

b) Objectives of the task: The teacher explains the three
objectives above.

(3) Practice
After understanding the overall activities, the objectives of the
task, and the learning strategies, the students complete group
discussion, interview, and presentation & reflection.

Group Discussion
<Handout>

Make a group of four students (two males/females).
Share some roles: coordinator, recorder, interviewer, reporter,
and monitor.

a)Discuss and make a questionnaire for their interview. Be
aware not to ask impolite and silly questions.



Interview
<Handout>
a) Interview the people of your choice using a questionnaire.
b)Organize the collected information and make an English

report.
Presentation and Reflection
a)Presentation by each group

The students report their interview and introduce some
teachers. The students share their information with many
attendees on the floor.

b)Reflection
The students reflect on the interview task. The teacher
listens to them and gives positive comments to each group
and to the whole class. Then the teacher explains the way
of self-evaluation and group evaluation.

(4) Evaluation
The performance assessment in this project covers the cited
objectives in the following sorts of evaluation: teacher
evaluation, student self-evaluation, and group evaluation.
a) Teacher evaluation

The teacher assesses each group, and the evaluation is
recorded in the following form (Sample Form 1):

Sample Form 1 Teacher Evaluation

[5-excellent 4-good 3-average 2-poor 1-very poor]

Group _____ Group member _______________________

1. Language Objectives
language use, vocabulary,
pronunciation, fluency

5 4 3 2 1

2. Content Objectives
organization, comprehension,
creativity, information

5 4 3 2 1

3. Learning Strategies Objectives
cooperation, autonomy, audience
appeal, interaction

5 4 3 2 1

Comments [Total]



b) Student self-evaluation
After the interview, the students evaluate themselves using the
following form:

Sample Form 2 Student Self-Evaluation

[5-excellent 4-good 3-average 2-poor 1-very poor]

Name _______________ Group_______________
1. I could participate in discussion. 5 4 3 2 1
2. I could give personal opinions. 5 4 3 2 1
3. I could agree/disagree appropriately. 5 4 3 2 1
4. My contribution was relevant. 5 4 3 2 1
5. I could cooperate with others. 5 4 3 2 1
6. I could use learning strategies. 5 4 3 2 1
7. I could use appropriate English. 5 4 3 2 1
8. I could use non-verbal signals. 5 4 3 2 1
9. I could interview successfully. 5 4 3 2 1

10. I could report successfully. 5 4 3 2 1
[Total] ______I. Two important things I learned

1. ____________________________________
2. ____________________________________

II. I found the learning strategy cooperation useful/useless
because ____________________________________________

This was easy for me: _________________________________
This was difficult for me:________________________________
I needed more help with:_______________________________

c) Group evaluation
Each group is asked to submit a group information sheet after
reflecting on their group work.

Sample Form 3
Group Information Sheet

Group_________ Members _________________________

1. Your role ___________________
2. The people you interviewed and introduced

______________________
3. Reflection on your group work
____________________________________________



(5) Expansion
In the expansion phase of the lesson, the teacher introduces
various opportunities to think about the potential of CARL. It is
suggested that each student will work with others,
demonstrate a process or product, share knowledge, solve
problems, give and receive feedback, and develop social skills
to become a motivated, self-directed learner.

Results and Discussion
 At the joint review meeting after the open class, Teacher A

shared his teaching principles and reflections with attendees
on the floor.

 Many attendees seemed to be moved by 1) the students’
positive attitudes towards interaction and presentation in
group work, 2)Teacher A’s role as a facilitator in the CARL
practice, and 3) the good relationship among the participants
in the CARL community.

 At the end of the meeting, Adviser X commented on Teacher
A’s various scaffoldings in his classes, such as CALLA,
strategies instruction, self-evaluation, and reflective group
work. He emphasized the effect of socializing motivation and
autonomy on the students’ growth as language learners and
human beings.

Cooperation as a motivational strategy
 The students’ comments on their cooperative group work

were more positive than we had expected, although there
were a few negative ones (my translation):

I was not confident in my English ability and was afraid of
making mistakes in the classroom. However, I felt relaxed and
less anxiety in group work. (Student A)

I enjoyed learning English in cooperative group work, where I
could communicate with others and make myself understood
in English. (Student B)



I was not able to cooperate with others very well. It was
difficult for me to be responsible for my roles in group work.
(Student C)

I was liable to be dependent on the group members in CARL.
I need to develop my social skills as well as language skills.
(Student D)

 Teacher A and Adviser X reflected on the CARL practice and
agreed to regard cooperation as an effective motivational
strategy in the CARL community. Their comments were
summarized as follows:

Cooperation in small groups motivated the students to use a
greater range of language functions and social skills than in
whole-class activities.

Face-to face interaction and group processing were fostered
in the small groups whose members’ English proficiency
levels were different from one another.

As the area that the students had to cover was large in the
project, cooperative group work was more efficient than
individual work.

The students worked cooperatively and autonomously in the
project and enjoyed exchanging and reporting the information
about the interviewees.

Group work reduced the teacher’s dominance in the CARL
practice and promoted the students’ self-determination and
individual accountability.

Cooperation among the students helped the students to
promote their metacognitive strategy use and self-directed
participation in the classroom.



Advising for learner autonomy
 “By promoting autonomy we may facilitate the alignment of

individual student motivation with the broader goals and
values of the educational process” (Ushioda, 2011, p. 18).

 Teacher A told his teaching principles to his students, and
both of them discussed how to organize the CARL practice.

 Teacher A was advised to employ some scaffoldings to
develop learner autonomy as a motivational strategy.

 Following the CALLA framework for learning strategies
instruction (Chamot, Barnhardt, El-Dinary, and Robbins, 1999,
p.44), Teacher A emphasized explicitness, metacognitive
knowledge, and scaffolded support as he and his students
worked through the five phases, and he moved between
phases as needed to help students to develop skills
understanding and using learning strategies.

 Learning strategies instruction seemed to be effective in
developing the students’ motivation and autonomy. Some of
their reflections were (my translation):

I was able to cooperate with the other members. Moreover, I
composed correct English sentences or made sure of my
answers by asking questions to clarify or consulting
dictionaries as resources. I would like to make use of learning
strategies so that I can be an autonomous EFL learner.
(Student E)

When interviewing some teachers from the Tohoku region, I
activated background knowledge, took notes, asked
questions to clarify, and summarized our interview
cooperatively. Learning strategies made EFL learning easier
and more enjoyable. (Student F)

I was happy to be able to interview some native speakers of
English or EFL teachers in the open class. Although I was
very nervous, I managed to be responsible for my role. I
would like to apply learning strategies to my learning activities
as a whole. (Student G)



 Designating every student to play different roles made
him/her a responsible member. This means that individual
accountability was emphasized to promote learner autonomy
in the CARL practice.

Advising for teacher autonomy
 In order to succeed in the CARL project, Teacher A

collaborated with many people and promoted his internal
motivation to enhance continuing professional development.
Teacher claimed as follows (my translation):

I was supported by Adviser X and others in completing the
project. Fortunately, my students enjoyed CARL and learned
many learning strategies. Their language skills and learner
autonomy were promoted in the CARL community. I also
developed my teacher autonomy through positive
interdependence. I would like to continue practicing and
improving CARL in the classroom. (Teacher A)

 Teacher A was advised to play various roles, such as
information-gatherer, decision-maker, motivator, facilitator of
group dynamics, provider of opportunities for authentic
language use, learning strategies trainer, counselor, and
reflective practitioner and researcher.

 In the social space of the final open classroom, Adviser X
observed good relationships and mutual respect among all
the participants, and recognized the reciprocal relationship
between learner autonomy and teacher autonomy.

Conclusion and implications

 The findings in this study are summarized as follows:

The CARL practice was successful in promoting the students’
positive attitudes towards communication, promoting internal
motivation to learn English and autonomous learning in the
lower secondary school classroom.



In the CARL practice cooperation played as a motivational
strategy, which fulfilled the students’ needs for competence
and confidence, increased their involvement in organizing the
learning process, fostered their metacognitive abilities, and
promoted positive interdependence in the community of
learning.

Strategies instruction was effective in helping the students to
learn how to learn, to enjoy working on the communicative
group task/project, and to foster the willingness to learn
English autonomously.

Metacognitive strategies, in particular, were useful for the
students to take responsibility for regulating their motivation
and learning behavior inside and outside the classroom.

Individual and cooperative reflection in every class helped
each student to make meaningful choices and decisions, to
experience a sense of personal control or autonomy, and to
grow as a fully rounded person in the social setting.

The CARL practice helped Teacher A to recognize and
activate the students’ learning styles and strategies, to reflect
on and improve his daily instruction, and to develop learner
and teacher autonomy in EFL learning and teaching.

 Although it is certainly difficult to overcome obstacles to
internal motivation and autonomy in a range of educational
contexts, in the CARL community Adviser X contributed to
promoting both internally-motivated, autonomous learner
development and professionally-motivated, autonomous
teacher development. Further research needs to be
promoted in different communities of learning/practice.
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